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Ag e n d a

Th e  IDEC Ap p r o a ch  to  
Re a d in g  In te r v e n t io n
What aspects of reading does IDEC address 
and how is IDEC different from other 
interventions?

Th e  IDEC Re fe r r a l a n d  
P la ce m e n t  Pr o ce ss
How are IDEC candidates identified and 
placed in the program?

W hat learning outcomes does the 
progrogram produce

IDEC Da ta  O u tco m e s



Th e  IDEC 
Miss io n

Provide equitable access to high quality 
intervention for students w ith dyslexia

Enhance student access to core instruction to 
promote long term academic success

Promote and support science-based reading 
instruction in classrooms across the District 



W h a t  is  
Re a d in g ?



Th e  S im p le  Vie w  o f Re a d in g

D Lx = R
Decoding Language 

Comprehension
Reading 

Comprehension



W h a t  
Sk ills  

Co m p r ise  
Re a d in g ?  



Sca r b o r o u g h ' s  Ro p e



Ho w  ca n  a  
sp e cific 

le a r n in g  
d isa b ility  

im p a ct  r e a d in g  
d e v e lo p m e n t?  



Dyslexic Profile Proficient Reader

Hyperlexic"Garden Varie ty" Poor Reader

De v e lo p m e n ta l O u tco m e s



Dy sle x ia a n d LAUSD

Item 1
15%

Item 5
85%

38.2%

61.8%

36,247 80-90% 42% 28,997

Students with 
Learning 

Disabilities 
within LAUSD

Dyslexia 
effects 80 -90 

percent of those 
identified with a 

Learning Disability

Special Education
Students in LAUSD 

with current 
SLD Eligibility

Approximate 
Number of Students 

in LAUSD 
with Dyslexia

Shaywitz(2005) Overcoming Dyslexia. Yale Center for Dyslexia & Creativity
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La t in X - 8 5 . 1%

W h it e  - 4 . 6 %

Tw o  o r  Mo r e  - 0 . 5 %

Un k n o w n  - 0 . 2 %

IDEC ETHN IC BREAKDO W N



W h a t  is  th e  
p u r p o se  o f a  

r e a d in g  
in te r v e n t io n ?  



Pr o d u ce  
Me a su r a b le   
O u tco m e s

Ta r g e t  Sk ills  
a s  o p p o se d  to  

co n te n t

En su r e  
Tr a n sfe r a b lity  

to  Co n te n t  
Ar e a  Cla ss

In t e r v e n t io n  
in s t r u ct io n  

sh o u ld  m e e t  
th e  fo llo w in g  

cr it e r ia :



W h a t  a sp e ct s  
o f r e a d in g  ca n  
b e  a d d r e sse d  

th r o u g h  
in te r v e n t io n ?  



De co d in g
The ability to identify 
unfamiliar words and, 
over time, recognize 
them by sight.

• Comprised of discrete skills  
that can be targeted through 
intensive instruction

• Impacted by deficits  in student 
phonological processing

• Evidence suggests that 95 
percent of students can 
develop proficiency



La n g u a g e  
Co m p r e h e n sio n
The ability to derive 
meaning from words and 
structures of language

• Determined largely by 
background knowledge

• Impacted by a variety of skills  
and cognitive processes

• Evidence is  limited as to the 
efficacy of intervention 
efforts 



De ficit  in  
Re a d in g  

Id e n t ifie d

Instructional 
accommodations targeting 

content access and 
cult ivation of vocabulary and 

speaking/ lis tening skills

Pa th  to  In te r v e n t io n

Im p a ct s  in  b o th  
a r e a s

DIBELs
SBAC

Parent/teacher 
Reports De co d in g / W o r d  

Le v e l Re a d in g  
Ch a lle n g e s

Me a n in g / La n g u a g e
Ch a lle n g e s

IDEC
Referral

Explicit , systematic, 
sequential w ord level 
reading intervention

Access to assit ive 
technology to ensure 

continued development of 
language skills



W h a t  d o e s  
r e se a r ch  t e ll u s  

a b o u t  w o r d  
le v e l r e a d in g  
in te r v e n t io n ?  



Ap p r o a ch  to  
In te r v e n t io n

Hig h  Q u a lity  Te a ch e r   a n d  
Pa r a  Tr a in in g

Teachers and paraprofessionals are provided a 
strong background of theory and practices 

related to evidence-based intervention

S tu d e n t  to  Te a ch e r  Ra t io
Small group instruction does not exceed 4:1 

Pu t t in g  Re se a r ch  to  Pr a ct ice



Ap p r o a ch  to  
In te r v e n t io n

Ev id e n ce -Ba se d  Pr a ct ice
High-fidelity implementation of proven 

instructional programs

Mu lt i-Le v e l Da ta  An a ly s is  
a n d  Re sp o n se

Consistent use of diagnostic and progress 
monitoring measures in classrooms; 
establishment of program-wide metrics to 
determine and enhance program efficacy

Pu t t in g  Re se a r ch  to  Pr a ct ice



Ad d r e sse s Co m p o n e n t s  
o f a n  Effe ct iv e  Re a d in g  

In te r v e n t io n

Se le ct in g  th e  Rig h t  To o ls

St r a te g ie s  Pr o v e n  
Effe ct iv e  

Training of 
Phonemic 

Awareness 
Skills  to the 
Advanced 

Level

Explicit 
Phonic 

Instruction

Platform to 
Practice 

Learned Skills

Critical review 
of research 
design and 
outcomes

Implementation 
of strategies 

with Moderate 
to High 

Improvements

Unraveling 
research and 

statistical 
language



Co m p o n e n t s  o f Effe ct iv e  Re a d in g  
In te r v e n t io n : In s t r u ct io n a l To o ls

0 1 Elim in a t io n  o f Ph o n e m ic De ficit s
Teaching sound identification and manipulation to the advanced level

0 2 Ex p licit  Ph o n ics  In s t r u ct io n
Intensive, sequential, explicit 

0 3 Pla t fo r m  to  Pr a ct ice
Building automaticity and exposure to build sight vocabulary

Eq uip p e d  fo r  Re a d ing  Suc c e s s , LIPS

Wils o n Re a d ing  Sys t e m, Orton Gilling ha m

Le a rning  Ally, Re a d  Live , Ac hie ve  30 0 0



W h a t  d o e s  th e  
IDEC Mo d e l 
lo o k  lik e  in  
p r a ct ice ?  



Ste p  2
Q2 2020

Dia g n o st ic
• Variety of assessments
• Short and long-term 

goals
• Progress monitoring

Th e  IDEC Mo d e l

In te n siv e
• Small group instruction
• Skills  taught and targeted 

for accuracy and fluency
• Cumulative instruction

• Data-informed instruction
• Use of multiple programs 

and instructional 
strategies

Dy n a m ic



1-4  
Se m e ste r s  

o f In te n siv e  
In te r v e n t io n

Tr a n sit io n  
a n d

a cco m m o d a t io n

Scr e e n in g  
a n d  

Pla ce m e n t  

IDEC S tu d e n t s . . .
• Are referred from grades 1-8
• Receive transportation if attending a 

non school of residence
• May be in the center from 1-3 hours 

daily
• Transition out of program once 

maximum benefit has been extracted 
from the intervention and appropriate 
accommodations are in place



Ho w  a r e  
p r o g r a m  

ca n d id a te s  
id e n t ifie d ?



IDEC 
Scr e e n in g  
Pr o ce ss
IDEC is  a  special education 
intervention, to be elig ible, 
a  child  must  have an IEP

Re fe r r a l
• Student is referred for assessment and parent 

authorizes screening 

Screening
• Assessment of reading and phonological 

processing
• Observation and records review to ensure student 

readiness for intensive instruction

• If candidate is eligible for the program an IEP will 
be held to add intervention to FAPE 2 based upon 
availability of space

IEP Amendment



IDEC Ca n d id a te s  
Factors to be considered by the IEP Team

Th e  s tu d e n t  h a s  a  sp e cific le a r n in g  d isa b ility  
a n d  is  o n  th e  g e n e r a l e d u ca t io n  cu r r icu lu m
The programs implemented in IDEC are evidence-based 
for students w ithin average ranges of cognitive abilities



IDEC Ca n d id a te s  
Factors to be considered by the IEP Team

Th e  s tu d e n t ' s  p r im a r y  o b sta cle  in  a cce ss in g  th e  
g e n e r a l e d u ca t io n  cu r r icu lu m / se t t in g  is  r o o te d  
in  th e ir  w o r d  le v e l r e a d in g  sk ills

W hile there is  strong evidence for the efficacy of word level 
reading intervention, other factors that may inhibit reading 
comprehension (working memory, attention,  language processing 
skills) may be best addressed through accommodation



Ho w  d o  w e  
e v a lu a te  
s tu d e n t

o u tco m e s?



In te r p r e t in g  
Da ta : 
Re se a r ch  
O u tco m e s
Essentials of Assessing, 
Preventing, and Overcoming 
Reading Difficulties (2015)

10 +
Highly Successful

6 -9

Moderate
0 -5

Minimal



2015-2016 2016-2017 2017-2018 2018-2019

15 

10 

5 

0 

IDEC 
Pr o g r a m  
Da ta  
Tr e n d s
2 0 15 -2 0 19

10.2

8.4

10 .6

7.1

10 .8

6.2

8.3 8.6

Phonemic Decoding

Sight Words



In it ia l Da ta

• Special Education Class
• Specific Learning Disability
• 7th Grade

Case 
Study
Eduardo

Background 

• Phonological Processing: 
⚬ 5th %tile

• Rapid Automatic Naming:
⚬ 9th %tile

• W orking Memory: 
⚬ 50th %tile



Ca se  
S tu d y
Eduardo



Dr .  Be n n e t t  a n d  Sa lly  Sh a y w itz  -
Ya le  Ce n te r  fo r  Dy sle x ia  a n d  Cr e a t iv ity

"IDEC is an incredible resource. We can't compliment 
you enough for having the foresight to establish this. 
It's  a precious jewel w ith Los Angeles Unified. You need 
to expand this"

Re se a r ch  a n d  Co lla b o r a t io n



Dr .  Da v id  Kilp a t r ick
"I’m honored that I’ve gotten to interact with a 
program that is  getting results virtually 
unparalleled anywhere I’ve been; results  that only 
“exist” in formal research studies overseen by 
researchers and not in real-world day to day 
programs that we find in schools."

Re se a r ch  a n d  Co lla b o r a t io n



Ho w  d o  
im p r o v e d  

fo u n d a t io n a l 
r e a d in g  sk ills  
im p a ct  d a y  to  
d a y  le a r n in g ?   



Clo sin g  th e  Acce ss  Ga p
Effective Intervention and Appropriate 

Accommodations
Ab ility  to  fo cu s  o n  m e a n in g  a s  o p p o se d  to  
d e co d in g

In cr e a se d  co n fid e n ce  a n d  se lf a d v o ca cy

In cr e a se d  a w a r e n e ss  o f le a r n in g  p r o ce ss  
a n d  s t r a t e g ie s  to  e m p lo y  w h e n  s t r u g g lin g



Ho w  h a v e  IDEC 
p r a ct ice s  

in flu e n ce d  
Dis t r ict  

a p p r o a ch e s  to  
in t e r v e n t io n ?



2 0 16 -
Pr e se n t

"Academy Model" 
doubles the 

number of students 
served 

P r o g r a m  
Ro a d m a p

Originally funded through the 
American Recovery and 

Reinvestment Act (2009), 
IDEC was intended to be a 

laboratory for reading 
instruction across the district

2 0 19 -
Pr e se n t
IDEC Affiliates 

program provides 
training/ support to  
non-IDEC schools

2 0 0 9 -
2 0 16

Grew from 5 to 23 
self-contained 

Centers

2 0 16 -
2 0 17

Accelerated 
Learning 

Academies
START Program



"Im p a ct  o f Ph o n e m ic Pr o ficie n cy  o n  No r m a liz in g  
W o r d  Le v e l Re a d in g ": Re a d in g  La b  Mo d e lIDEC + 

Eq u ip p e d  
fo r  
Re a d in g  
Su cce ss
RESEARCHPROJECT

E LIMIN A T IO N  O F  
P H O N E MIC  

D E F IC IE N C IE S

Are we able to remediate severe 
reading needs?

S T U D Y D E S IG N

10 IDEC Centers, 220 Students, 
Implementation of Equipped 1 

minute activities and IDEC 
strategies

D A T A  C O LLE C T IO N

Battery of standardized 
assessments to determine impact of 

reaching phonemic proficiency

IMP A C T  O F  P R O C E S S IN G  
D E F IC IT S

Systematic analysis of student's 
processing skills to identify factors that 

effect response to intervention



O u r  Ce n te r s

• North: Telfair, Cohasset , Napa
• South: De La Torre, 135 St
• Central: Norw ood
• W est: Virg inia Rd, Marvin, 

Ramona
• East:  Belvedere, Gates

• North: Sutter, Madison, Mt. 
Gleason

• South: W hite, Mann
• Central: Clinton, Burbank
• W est: Mark Tw ain, Cochran
• East: Nightingale, Hollenbeck

Ele m e n ta r y  Sch o o ls

Mid d le   Sch o o ls
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